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CHAPTER I

INTRODUCTION
Introduction
Self-esteem is a central and critical variable
influencing human behavior.

Adolescent's self-esteem is

influenced by two primary variables, which are the family
and the school.

Coopersmith in a study of self-esteem

antecedents found that parenting styles have an important
influence in the development of high self-esteem.
Furthermore, he stated:
Persons with high self-esteem, reared under
conditions of acceptance, clear definiton
of rules, and respect appears to be personally
effective, poised and competent individuals
who_are 1apable of independent and creative
actions.
Coopersmith notes that parents with high self-esteem tend
to encourage and support their children in believing that
they can attain success.

However, he concludes with the

observation that there is no easy way to raise self-esteem.
The other important factor that influences adolescents
self-esteem is the educational system.

Numerous investi-

gations have shown a relationship between self-esteem/

1 stanley Coopersmith, The Antecedents of Self-Esteem
(San Francisco, W.H. Fremann & Company, 1967), p. 249.
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self-concept and school achievement.

One of such studies

concluded that
... success or failure in school significantly
influence the ways in which students view
themselves ... Although the data do not provide
clear-cut evidence about which comes first
a positive self-concept or scholastic success,
a negative self-concept or scholastic failure
it does stress a strong reciprocal relationshi? and gives us reason to assume that
enhancing the self concept is a vital influence
in improving academic performance . 2
Educators, parents and social workers have been
concerned with the implications of such studies and can
no longer wait for change to occur by itself; ways to
assist adolescents increase their self-esteem need to be
developed now.
Before continuing it is necessary to define the term
self-esteem .

Coopersmith has defined self-esteem as

... the evaluation a person makes and customarily
maintains with regard to him-or herself.
"Self-esteem" expresses an attitude of approval
or disapproval and indicates the extent to
which a person believes him-or herself capable,
significant, successful, and worthy.
In
short, a person's self-esteem is a judgement of
worthiness that is expressed by the attitudes
he or she holds toward the self.
It is a
subjective experience conveyed to others 3 by
verbal reports and other overt behavior.
Furthermore, Coopersmith adds that there are other factors
that need to be considered when defining self-esteem; these
2 william Watson Purkey,

Self Concept and School
Achievement, (Englewood Cliff, New Jersey: Prentice Hall,
1 9 7 0 ) I pp • 2 6- 2 7 •
3 coopersmith, op. cit., pp. 4-5.
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factors include sex, age, and other role conditions.

What

Coopersmith seems to overlook, like other writers, is the
importance of ethnicity and culture.
There have been several writers like Hall, Kuhn and
McPartland, and Carlson who assumed that adolescents share
a similar culture.

In actuality, this is not the case for

minority groups, i.e. Chicanos, Blacks and Native Americans.
The case of the Chicanos will be assessed.
A major force that influences the way Chicano adolescents view themselves is racism.

Price Cobbs, the author

of Black Rage, has stated that "racism is a systematic set
of relationships between Whites and non-Whites which give
more role choices/options to Whites than non-Whites, that
is accompanied by gut level feelings of superiority and
based on color, gender and cultural differences." 4
Racism on the part of the educational system has devalued
the Chicano's self-esteem by invalidating his/her culture,
language and values.

Stereotypes have been perpetuated by

the educational system to the extent that many social workers
feel that the system has been derelict in meeting the needs
of Chicano youth.
As Sotomayor stated, "From the beginning, Mexican-American
school children are made to feel that they have some things

4 Price Cobbs, Black Rage,
1968), p.45.

(New York: Bantam Books,

4
that are not wanted - the right language, the right
background."
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Furthermore, Chicanas have been streotyped in the
literature as having no other aspiration but to be
submissive.

It is essential for professionals in the

educational system and social service delivery system to
find ways of d iminishing the harm that racism and discrimination have done to the Chicanas' self-esteem.
This study was undertaken as a means of exploring
one method to increase the self-esteem of Chicana high
school students .
Statement of the Problem
The purpose of this study is to examine whether the
use of social group work with Chicana adolescents can
increase their self-esteem.
Studies have shown that students with a high selfesteem perform better in their academic work than students
with low self-esteem.

There is a need to have an accurate

assessment of Ch i cana adolescent self-esteem in order to
prepare programs for this population.

This study will

present a model of how to increase the self-esteem of
Chicana high school students through the use of socia l
group work.
5 sotomayor, F. Para los nines - for the children:
Improving education for Mexican Americans (Clearinghouse
Publication 47, U.S. Commission on Civil Rights., Washignton,
D.C.: U.S. Goverment Printing Office, 1974) p.7.
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Hypothesis
The participation of Chicana high school students in
social group work designed to address self-esteem and
cultural issues for ten weeks will increase their selfesteem overall, as measured by the Coopersmith SelfEsteem Inventory.
Definition of Terms
Self-Esteem - Refers to the evaluation a person makes and
customarily maintains with regard to him or herself.
Chicana - The term Chicana will be used to include only
those females born in the United States, but who are of
Mexican descent.

The terms Chicana and Mexican-American

will be used interchangeably.
Adolescent - The term adolescent, youth and high school
student will be use interchangeably in this study.

It

will refer to adolescents between 14 and 18 years of age.
Social Group Work - Is a method used in social work practice
to increase the self-esteem and validate the cultural
identification of a group of invidivuals, and in this
study it consists of ten sessions.

CHAPTER II
Review of The Literature
The focus of this study is the self-esteem of Chicana
youth.

This writer feels that it is important to have an

understanding of adolescent developmental theories in order
to look at the other areas of interest of this study.
Therefore, this section of the study will be divided into
four major parts: adolescent developemental theories, selfesteem studies, Chicanas, and social group work.
Adolescent Developmental Theories
The word adolescence comes from the Latin verb adolescere, which means "to grow" or "to grow to maturity".

It

is defined as a period of growth between childhood and
adulthood.

The transition from one stage to the other is

gradual and uncertain:
what blurred .

The beginning and the end are some-

Sieg has defined adolescence as:

... the period of development in human beings
that begins when the individual feels that
adult privileges are due him which are not
accorded him, and that ends when the full
power and social status of the adult are 1
accorded to the individual by his society.
There are different theories that have attempted to explain
adolescent development.

Four major theories are the bio-

logical, sociopsychoanalytical, social learning, and
anthropological theories.
1 sieg, A. "Why Adolescence Occurs·• Adolescence 6,
(1971), p. 338.
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The biological views of adolescence emphasize biogenetic factors as the primary cause of any behavioral and
psychological change in the adolescent, leaving little
room for environmental influences.
Stanley Hall has described adolescence as a time of
great upset, emotional maladjustment, and instability in
which the adolescent's moods vary between energy and
indifference, gaiety and depression, or egotism and bashfulness.

Hall also felt that adolescent's behavior is

universal, unchangeable and predisposed by biological drives.
Hall's theory is limited in explaining adolescents' behavior.
His biological and genetic emphasis leaves no room for
environmental factors and it invalidates cultural differences.
Another theory that has explained adolescent development is the sociopsychoanalytical theory headed by Erik
Erikson.

Erikson has described eight stages of human

develooment.

In each stage, the individual has a psycho-

social task to master.

The eight stages and tasks described

by Erikson are as follows:

Stage

Task

1

Infancy

Tr'..lst vs. Mistrust

2

Early Childhood

Autonomy vs. Shame and doubt

3

Play Age

Initiative vs. Guilt

4

School Age

Industry vs. Inferiority

5

Adolescence

Identity vs. Identity diffusion

6

Young Adult

Intimacy vs. Isolation

8
7

Adulthood

Generativity vs. Stagnation

8

Mature Age

Ego integrity vs. Disgust, despair 2

He also states that if the conflict is successfully
resolved at each stage, a positive quality is built into
the personality and further development takes place.

If

the conflict persists or is unsatisfactorily resolved, the
ego is damaged because a negative quality is incorporated
into it.
Erikson has characterized the period of adolescence
between the ages of 12-19 years old.

The adolescent is in

the process of moving from dependence to independence.

He

identifies this stage as "Identity vs. Role Confusion".
In this stage the individual must assess liabilities and
assets in order to decide how to use them.

The main task

for the adolescent is the process of answering the question
of "WHO AM I?".

In this process the adolescent uses his/

her peer group as a reference.

Peers provide feedback and

help to clarify identity whithin a social context.
The search for personal identity also includes the
formation of a personal ideology or philosophy of life that
can serve to orient the individual; such a perspective aids
in making choices and guiding behavior.
Rolf E. Muuss also emphasize the importance of
successfulJ.y resolving the "identity" stage.

He states:

2 Erik Erikson. Childhood and Society (New York: W.W.
Norton & Co., 1950), p. 234.
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If the adolescent fails in his search for
an identity, he will experience self-doubt,
role diffussion, and role confusion, and
the individual may indulge in self-destructive,
one sided preoccupation or activity. He will
continue to be morbidly preoccupied with what
others think of him, or even worse, he may
withdraw and no longer care about himself and
others. Ego diffusion and personality confusion, when they become permanent, can be
found in the delinquent and in psychotic personality disorganization.3
Erikson and Muuss focus more on the psyche of the
individual and the tasks he/she has to accomplish.
Two other important theories that explain adolescence
are the social learning theory and the anthropological
theory.

Social learning theory is concerned with the rela-

tionship between social and environmental factors and their
influence on behavior.
Albert Bandura and Richard Walters have been concerned
with application of this theory to adolescence .

Bandura

and Walters emphasize that children learn through observing
the behavior of others and by imitating this pattern.

The

work of social learning theorists is of great importance
in explaining human behavior because they emphasize that
what adults (i.e. parents, teachers and counselors) do as
role models is more important than what they say.
The anthropological theory of adolescence led by
Margaret Mead has emphasized the importance of the social
environment in determining the personality of children.
3 Rolf E. Muuss. Theories of Adolescence, 3rd. ed.
(New York: Random House, 1975), p. 66.
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This theory provides a new light on the role of culture in
personality development and socialization.
For example, Mead in her book, Coming of Age in Samoa,
states that Samoan children follow a relatively continuous
growth pattern, with no abrupt changes from one age to the
other.

In Samoan society, most experiences follow a conti-

nuous line of development without severe interruptions or
restrictions.

In contrast, in Western society many exper-

iences that are approved for adults are restricted or
forbidden to children.

Attitudes, values and skills that

children have learned must be unlearned when they become
adults.

The importance of culture in viewing adolescent

development can no longer be ostracized.
To fully understand adolescents, one must have a
complete picture, which means looking at their biological,
psychological, social, cultural and environmental aspects:
to do otherwise is biased.
Self-Esteem Studies
The importance of self-esteem cannot be underestimated
as self-esteem affects all aspects of human life.

John

Gilmore, in his studies of adults, found that "high selfesteem is associated with high productivity, whether it is
exemplied in academic achievement, creativity, or leadership;
low self-esteem is characteristic of the low achiever, non
creative, person and the follower." 4
4 John Gilmore, The Productive Personality (San Rafael,
California: Albion, 1974), p. 227.
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Self-esteem refers to the sense of self-respect,
confidence, identity, and purpose found in an individual.
Individuals with high self-esteem demonstrate a high degree
of acceptance of self and of others.

Individuals with low

self-esteem are afraid to risk for fear of failure.
Studies have shown a relationship between student's
feelings about self and academic achievement.

Pruneda

conducted a study with Mexican American students in San
Antonio, Texas.

His sample included 6th, 8th and 10th

grade students.

The purpose of his study was to examine

the relationship between self-esteem and academic achievement.

He found that mean academic achievement scores for

sixth and eighth grades with high self-esteem scores were
significantly higher than those of children with low selfesteem scores.

No significant difference was noted between

the high and low self-esteem scores of the tenth graders
.
'
5
on aca d emic
ac h ievernent.

In another study of high school students in New Mexico,
Healey found no significant differences among the White,
Black and Mexican American groups on the overall self-esteem
measure of the Tennessee Self-Concept Scale.

The overall

self-esteem level was in terms of how the subjects perceived

5 Pruneda, M.C., Acculturation, self-concept and
achievement of Mexican-American students(Doctoral
dissertation, East Texas State University, 1973.,
Dissertation Abstracts International, 1974, 34 (9) ,pp.5491-5492.
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their worth, how they liked themselves, and how much
confidence they had in themselves. 6
Rangel conducted a similar study to the one being
undertaken here.

She also attempted to demostrate that a

series of eight workshops could increase the self-esteem of
adolescent Mexican American women.

Her sru~ple included

female students in the 8th grade.

Rangel concluded that

there was no significant increase in the students selfesteem. 7

One explanation she proposes for this is that the

series of workshops needed to be held for a longer period
of time.
Ockerman conducted a study on self-esteem and social
anchorage of adolescent White, Black and Mexican American
students.

Her sample included 72 White, 53 Black and 81

Mexican American students.

They were all in the 9th grade.

Ockerman administered the Rosenber's Self-Esteem Index to
the participants.

Her findings reported that self-esteem

of Black students were significantly higher than that of the
Mexican American students; there were no difference between
the White and Black students' self-esteem. 8
6 Healey,G.W., Self-Concept: A comparison of Negro,
Anglo and Spanish-American students across ethnic, sex and
socioeconomic variables (San Francisco: R & E Research
Associates, 1974).

7 Janet Ockerman, Self-Esteem and Social Anchorage of
Adolescent White, Black and Mexican-American Students
(Palo Alto,CA:
R & E Research Associates, 1979).
8 Rebecca A. Rangel, "Mexican-American Adolescent Women
and their Self-Esteem" (Thesis, San Jose State University,
1983).
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Most studies done on the subject of self-esteem have
been geared to measure or compare the self-esteem of
individuals.

Few studies have been conducted with the sole

purpose of increasing the self-esteem of adolescents.
The school drop-out rate among Chicano high school
students is alarming when compared to the rest of the
population.

The National high school drop-out rates for

1979-80 were as follows :
17% - White
28% - Black
45% - Chicano
School a&~inistrators must start developing methods of
reducing the drop-out rate among minorities.
Since self-esteem has been correlated with academic
achievement, any drop-out prevention program for minorities
should make some effort to include activities that would
build feelings of self-worth and success in potential
drop-outs.
Chicanas
To achieve a sense of identity - the main task of
adolescents - is difficult when an opposite set of roles
and values are at work, when what is praised at home is not
regarded in the same way outside the home.

Although this

is true for most adolescents, it is compounded when the gap
is widened by cultural factors, as in the case of Chicanas.

Horner has shown that teenage girls deliberately hold
back their achievements when placed in competition with
males for fear of being rejected socially and of feeling
unfeminine should they succeed.

9

This kind of inhibition

is not to be confused with a fear of being unable to succeed.
Horner's findings suggests that in our society girls and
women are placed in "double jeopardy" when it comes to
pursuing success.

Even if a young woman manages to avoid

fear of failure and developd a strong achievement orientation, success still may be denied to her because it is at
odds with the dominant stereotype of women as non-achievers.
Chicanas have been stereotyped as having no other
aspiration but to be submissive.

Chicana writers have

stated that some stereotypes are held not only by the general
society, but also by Chicanos.

One of these writers

involved in the Chicano movement expresses her view as
follows:
We believe that Chicanas' role in the movement
is to free herself from the subservient role of
the pass ... we need to build up our own selfesteem so that we are not de~endent upon men to
justify our total existence.IO
There is a need to equate the sex roles among Chicanos.
9

M.S. Horner, Toward an understanding of achievement
related conflicts in women. (Journal of Social Issues, 1972,28)
pp. 15 7- 7 5.
10 Dor1na
.
Moreno.

·
·
La MuJer
en Pie
De Luc h a
Espina Del Norte Publications, 1973), p.-237.

(Mexico:
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Murrillo has stated that while the male is still the head
of the household and the female is still responsible for
taking care of the husband and the children in the Chicano
family, there is a conflic concerning the position of women
and that fewer and fewer women are now accepting the
. .
1 sex-roe.
1
11
tra d itiona

The social environment has also contributed to feelings
of insecurity held by Chicanas.

This is so due to the

limited services offered for Chicana youth to develop her
self worth.

For example, it is easy to find programs for

males, like soccer clubs, boxing and "boys'" activities.
Chicanas do not have the same opportunities to participate
in such activities; they are somehow restrictred and forced
to be at home.
Another factor affecting Chicanas is the lack of role
:::nodels.

Chicana youth need to see Chicana women in a

position of authority to help them build self pride.
Social Group Work
Margaret E. Hartford has described social group work
as "a method of social work in which the group experience
is utilized by the worker as the primary medium of practice
for the purpose of effecting the social functioning growth,
11 Nathan .Murrillo, The Mexican-American Family. Paper
presented at the Mexican-American Seminars, Stanford University,
Stanford, CA April 3-4, 1970.
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or change of the group members." 12

Furthermore, she states

that the social worker must pay equal attention to the
group processes and to the functioning of the individual
members.

This dual focus is a particular characteristic

of social group work practice.
Hartford has broken down the purpose of social group
work into five major types, which are as follows:

1. Corrective purposes
2. Preventive purposes
3. Normal Social Growth

4. Personal Enhancement
5. Citizenship Responsibility and Participation

The type of social group work used in this study was a
combination of preventive and normal social growth.

It is

preventive group work because the group provided adolescents
with a constructice program which presented an opportunity
for change, and provided an opportunity for early detection
of potential emotinal problems.

It is normal social growth

because it facilitated the adaptations to a new age
(adolescence).
Another point that needs attention in implementing
social group work is the seeting.

In this case, the school

provided an enhancement to the group, because the students
perceived that the school was supportive of the group.
12

Margaret E. Hartford, "Frame of Reference for Social
Group Work," in Perspectives on Social Group Wrok Practice,
ed. Albert S. Alissi (New York:
The Free Press, 1980), p. 64.
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Also, it has been this writer's experience that using the
school as the setting for social group work with youth
facilitates the ap~roval and support from parents.
see the group as part of the school curriculum.

They

L

CHAPTER III
METHODOLOGY
Research Design
This study was set up to measure whether the selfesteem of Chicana high school students can be increased
through the participation in group work.

For the purpose

of this study the use of the experimental design was most
appropriate.
The study included two groups: one control group
which was not exposed to the group work, and an experimental
group that was exposed to the group work for a period of
ten weeks.
Self-esteem scales were administered to both groups
before and after the group experience.

The diagram shown

below demonstrates the research design used in this study.
l

B

2

B

X

is the before measure

A

B

A

X is the experimental stimulus
A

is the after measure

-

is the lack of experimental
stimulus 1

l

Norman A. Polansky (ed . ) Social Work Research (Chicago:
The University of Chicago Press, 1975), p. 55.
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Population
The population of this study were 9th grade Chicana
high school students who were 14 or 15 years old.

They

were students at Lincoln High School and Yerba Buena High
School, both schools being located in San Jose, California.
Sample
By using probability sample, Chicana high school
students had the same opportunity of being selected for
the sample.

Twelve 9th grade Chicana students were

randomly selected from Lincoln High School to participate
in the experimental group.

Twelve 9th grade Chicana

students were randomly selected from Yerba Buena High
School to participate in the control group.

This procedure

contributed to the validity of the study.
Operational Definitions
Chicana - a 9th grade, fe~ale who has identified herself
as Mexican-American, Hispanic, or Chicana in
school records.
Self-esteem - an attitude reflected by a score on the
Coopersmith Self-Esteem Inventory,

(CSEI).

Procedures
The two groups were assigned as follows:

Lincoln High

School group was the experimental group; Yerba Buena High
School group was the control group.

The participants of the

experimental group received a letter of invitation, asking
for their participation in the group (see appendix A).
Parental consent was secured for the adolescents who wanted

20
to participate in the group (see appendix B).

The Coopersmith

Self-Esteem Inventory was administed to both groups before
the initiation of the group work.

The same CSEI was

administered again to both groups after a ten week period
in which the experimental group was exposed to the social
group work.
The social group work consisted of ten sessions,

(see

appendix D for content of the sessions) held once a week
for a period of one hour at Lincoln High School.

The

sessions were facilitated by this writer, who is a Mexican
social work student.
The before and after CSEI scores of both groups were
compared for significant differences.
Instrument
The data collection instrument used in this study was
the Coopersmith self-Esteem Inventory (see appendix C).
The CSEI consisted of fifty-eight items related to
self-attitudes in four areas:
personal interests.

peers, parents, school and

The subscale titles for each area are,

respectively, Social Self-Peers, Home-Parents, SchoolAcademic, and General Self.

There is also an added scale,

the Lie Scale used as an index to measure defensiveness.
Coopersmith administered the CSEI to 87 males and females
(grades 7th and 8th).

These children were diverse in ability,

interest and social background.

The mean for the males was

70. 1 and for i'ema--;t.es was 72. 2 (maximun possible of 100) .
\

/
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The difference between the mean scores for males and females
was not significant.

Three years later there was a test-

retest reliability using another sample from the same
population; the results were similar to the previous
sample.

CH.Z\PTER IV
ANALYSIS OF DATA
The purpose of this study is to find out whether in
fact the use of social group work with Chicana high school
students increases their self-esteem overall.
There were two groups, an experimental group and a
control group. A pre and post CSEI were administered to both
groups.

The purpose for having an experimental and a

control group was to compare the mean scores of both groups.
The pre-test score of the control group shows a mean
of 64.0.

The post-test score of this same group, ten weeks

later, shows a mean of 54.8 (see Table I).

If one compares

the pre and post test scores of this group one can clearly
see that there was a significant decrease of 9.2 in their
mean score.

Furthermore, one should note that the major

decrease was under the general self and home-parents subscales.

In the social self/peer subscale there was an

increase of 1.6 and the school academic scale remained the
same.

These results were unexpected.

This writer had a pre-

research assumption that the pre and post test mean scores
of the control group would have a minimal change.
It would be a misconception to assume that the only
reason for the decrease in the self-esteem scores of the

---- - -- - - - - - - - - - -- - -- - - - - - - ~
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control group occurred because of the lack of the social
group work experience.
factors
factors)

One can only speculate about other

(i.e. environmental, family, teachers, personal
that might have influenced such a decrease.

The pre-test score of the experimental group shows a
mean of 68.2.

The post-test score of this group, ten weeks

later, shows a mean of 74.8 (see Table II).

If one compares

the pre and post test scores of this group, one can see that
there was an increase of 6.6. in their mean score.

For the

experimental group the major increase was under the general
self-scale; this scale shows an increase of 4.8.

The social

self-peer scale had only an increase of 1.0, followed by
the home-parents and school-academic scales that both show
a minimum increase of 0.4.

The 6.6 increase may not seem

extraordinary: however, it is far more desirable than any
amount of self-esteem decrease.
The experimental group scores show that social group
work exposure can not only increase Chicana high school
students' self-esteem, but, what is more important, social
group work can help prevent a decrease in their self-esteem.

TABLE I

CSEI

&

SUBSCALES FOR CONTROL GROUP

General
Self

Social
Self/Peer

Home
Parents

School
Academic

TOTAL

34.4

12.4

8.8

8.4

64.0

27.2

14.0

5.2

8.4

54.8

Control Group
Pre-Test
N= l2

Control Group
Post-Test
H=9

N
.i,,.

TABLE II

CSEI

&

SUBSCALES FOR EXPERIMENTAL GROUP

General
Self

Social
Self/Peer

Home
Parents

School
Academic

TOTAL

33.2

12.6

13.0

9.4

68.2

38.0

13.6

13.4

9.8

74.8

Experimental Group
Pre-Test
N=l2

Experimental Group
Post-Test
N=7

N

u,
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Social Group Work Process
Throughout the ten sessions with the experimental group
the participants were cooperative and eager to participate
in the activities and discussions.

The group started with

twelve members; two withdraw due to other school obligations
and three other withdraw by the third session without notifying this writer.

Seven members remained throughout the

ten sessions.
Since social group work was used in this study, the
dynamics of the group are important in evaluating the results.
What will be presented next is the writer's subjective view
of the group process.

During the first session, some of the

members were shy and seemed guarded; others were outspoken
and had no difficulty expressing themselves.

After an intro-

duction to the group members and a clarification of the
purpose of the group, the participants were asked to fill out
the CSEI.

There was a need to clarify that it was not a test

in which they would receive a grade.

They were informed that

there were no right or wrong answers.

This seemed to release

some anxiety.
After the participatns completed the CSEI, rules for the
group were made.

Issues of confidentiality were covered.

The group was encouraged to make their own rules, which all
members agreed to follow.

At the end of the sessi o n the

members were encouraged to come back and were also informed
of the schedule for future sessions.

Two members had to

27

withdraw at this time due to previous school commitments.
In the second session, role models was the topic.

The

members showed interest in knowing more history about
Chicanas.

One of the girls stated "they never told us that

in my history class".

After the concept of role models had

been covered, the members were able to identify their own
role models.

Some of the girls considered their mothers role

models and others their sisters.

There was one who identified

Prince (a rock star) as her role model.
Session three covered values.

In this session the

members commented on the difficulty of setting priorities;
however, they were able to complete the exercise.

By the

third session the members seemed to have built a sense of
group unity.

For they started to talk to each other instead

of talking to the facilitator.

By this time the group had

lost three other members, leaving only seven.
The fourth session was focused on relationships.

The

members were very interested in this topic and had a lot to
share with each other.

They were able to ask each other

for clarification.
During this session four other girls (non-members)
wanted to join the group as they had been informed by some
group members of the existence of the group.

However, they

had to be denied the opportunity to participate in this
group, because to have admitted them would have altered the
results of the study.
Male-Female relationships was the topic of the fifth
session.

Most members started giggling when they were asked
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to fill out the questionnaire on love.

After they completed

the questionnaire a discussion about their feelings was
generated, which seemed to be productive.

Another part of

this session included reading a storyline which was followed
by a group discussion.

The story of Alma and Carlos (see

appendix D) brought different reaction from the group
members.

Some sided with Carlos and others with Alma.

In the mirror exercise, held during the sixth session,
the participants seemed somewhat shy to look at themselves
in the mirror.

However, after some hesitation they were

able to complete the exercise.

The instructions were that

they would name at least five things they liked about their
physical appearance.

After completing this task and some

discussion, the members decided on their own that they also
wanted to give each other feedback on the things they liked
about each other.

They were encouraged to carry out their

decision; this gave them a sense of empowerment.

That is,

they were capable of deciding for themselves.
During the 7th session Chicana myths were discussed.
There was a need to clarify what myths and stereotypes
mean, as some group members were confused.

Having done this,

they were able to identify myths and stereotypes which family
members, teachers and even the participants themselves had
regarding Chicanas.

One of the girls mentioned that her

parents believe that there were no "good Chicana doctors".
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During this session one of the members informed this
writer that she had attempted to commit suicide two days
earlier by taking some pills.

She was immediately referred

to a medical examination and to individual and family counseling.

There seems to be two explanations for this incident.

One was that this particular member's self-esteem was so
low that she saw no hope for her life and the only way out
was suicide.

The other one, with which this writer agrees is

that this group member felt secure in the group and she
knew she would receive help.

Therefore, she used the suicide

attempt as a mean of asking for help.
This group member remained in the group and she also
received therapy outside of the group, which included her
family as well.
The topic for session 8 was
does it mean to be a woman?)

d Que

es ser Mujer?

(What

The group was encouraged to

define and discuss their own meaning of woman.

As a group

they were able to identify positive aspects of being a woman.
Other members also talked about the disadvantages of mujeres,
women.

One member stated "my brother has more privileges

just because he is a man and my parents believe that he can
take care of himself better than me".
Session# 9 was geared to plan for·the future.
members thought it was an enjoyable exercise.

Group

One participant

stated that it was something new as she had not given a
great deal of thought about what she would be doing five
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years from now.
The last session was intensive in dealing with termination.

Although termination had been discussed earlier,

this session brought i t to reality.

Most group members

expressed difficulty in dealing with termination and there
was a shared sadness among group members.
The CSEI post-test was administered and group members
were also asked to provide this writer with verbal feedback
regarding the group.

Most of the comments made by the group

members were positive; however, they also added that they
would have liked to have the group for a longer period of
time and to incorporate field activities into the group.
In summary, if one considers the CSEI mean increase
of the experimental group and the verbal feedback provided
by the group members, one can arrive at the conclusion that

having this type of social group work is meaningful.

CHAPTER V
CONCLUSIONS AND RECO~..MENDATIONS
This study was set up to show the effectiveness in
using social group work to increase the self-esteem of
Chicana high school students.
The research methodology included two groups:
experimental and a control group.

an

The control group had

a decrease of 9.2. in their mean score.

The experimental

group showed an increase of 6.6. in their mean score after
participating in the group experience.
The implication of these results is that there may
have been other factors that contributed to the decrease in
mean score of the control group, aside from not having the
group experience.

Further investigation is needed.

The

other implication drawn from the experimental group is that
in fact social group work does increase the self-esteem of
Chicana high school students.
One should also note that the content

of the sessions

and the cultural awareness of the facilitator may have
positively influence the participation of the members in the
experimental group.

The material covered in the sessions

was relevant to their stage of development.
Furthermore, if schools are concerned about student's
motivation, and drop-out rates, they should begin by
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analysing how the school as an institution has contributed
to diminishing the self-esteem of minority students.

At

the same time schools should be responsible for providing
services to these students to restore the harm done.

Such

services may include group like the one presented here.
Finally, even though the CSEI has been used to assess
the self-esteem of other minorities, it may include cultural
biases.

These biases may be a result of possible differing

values placed on elements of success, power and competence
on the part of Chicanas.
research.

This should be explored in future
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December 13, 1984

Dear
This is to inform you t hat you have been selected to
participate in a special group project.

The group is set-up

for Mexican-American / Chicana students to talk about issues/
concerns related to growing-up, being a woman and cultural
issues.
The group will meet once a week on the school grounds
for a period of ten weeks.

The group will begin January,

1985.
If you would like more information, please contact me
at 292-9353.

If you are interested in participating in the

group, fill out the bottom portion of this letter and let
Mr.

Ramirez, Vice Principal, know.
Also, your parents nust sign the enclosed form before

you can participate in the group.
Please return both forms in the enc l osed envelope.
Looking forward to meeting you,

Lucrecia Campos, MST!.J Intern

Yes, I am interested in participating in the group.
No, I am not interested in the group.
Name

APPENDIX B
PARENTAL CONSENT
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PARENTAL CONSENT

Your daughter has been selected to participate in a
group to talk about growing-up and cultural issues.

The

purpose of the group is to increase the student's selfesteem.
The group will meet on the school grounds for a period
of ten weeks and will start in January, 1985.

The group

will be facilitated by Lucrecia Campos, MSW Intern.
Please fill out this form giving your permission if you
would like your daughter to participate in the group.

I

- - - - - - - - - - - - - - ' give permission for my
(Name of parent/guardian)

to participate in

daughter
(Name of student)
the group program.
Signature of Parent/Guardian
Date

P.S. If you have any questions regarding the group, do not
hesitate to call me at 292-9353.

Lucrecia Campos, MSW Intern

APPENDIX C
COOPERSMITH SELF-ESTEEM INVENTORY
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COOPERSMITH SELF ESTEEM INVENTORY
Like
Me

Unlike
Me
1. ~hings usually don't bother me.
2. I find it very hard to talk in front of
the class.
3. There are lots of things about myself
I'd change if I could.
4. I can make up my mind without too much
trouble.
5. I'm a lot of fun to be with.
6. I get upset easily at home.
7. It takes me a long time to get used to
anything new.
8. I'm popular with kids my own age.
9. My parents usually consider my feelings.
10. I give in very easily.
11. My parents expect too much of me.
12. It's pretty tough to be me.
13. Things are all mixed up in my life.
14. Kids usually follow my ideas.
15. I have -alow opinion of myself.
16. There are many times when I'd like to
leave home.
17. I often feel upset in school.
18. I'm not as nice looking -as most people.
19. If I have something to say, I usually say it.
20. My parents understand me.
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Like
Me

Unlike
Me
21. Most people are better liked than I am.
22. I usually feel as if my parents are
pushing ne.
23. I often get discouraged at school.
24. I often wish I were someone else.
25. I can't be depended on.
26. I never worry about anything.
27. I'm pretty sure of myself.
28. I'm easy to like.
29. My parents and I have a lot of fun
together.
30. I

spend a lot of time day dreaming.

31. I wish I were younger.
32. I

always do the right thing.

33. I'm proud of my school work.
34. Someone always has to tell me what to do.
35. I'm often sorry for the things I do.
36. I'm never happy.
37. I'm doing the best work that I can.
38. I can usually take care of myself.
39. I'm pretty happy.
40.

I would rather play with children younger
than I am.

41. I like everyone I know.
42.

I like to be called on in class .

43. I understand myself.
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Like
Me

Unlike
Me
44. No one pays much attention to me at home.
45. I never get scolded.
46. I'm not doing as well in school as I'd
like to.
47. I can make up my mind and stick to it.
48. I really don't like being a b~yl
gir .
49. I don't like to be with other people.
50. I'm never shy.
51. I often feel ashamed of myself.
52. Kids pick on me very often.
53. I always tell the truth.
54. My teachers make feel I'm not good enough.
55. I don't care what happens to me.
56. I'm a failure.
57. I get upset easily when I'm scolded.
58. I always know what to say to people.

APPENDIX D
SELF-ESTEEM SESSIONS
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SELF-ESTEEM SESSIONS
Session

Topic

1

Introduction

2

Role Models

3

Values

4

Relationships

5

Female-Male Relationships

6

Mirror Exercise

7

Chicana Myths
Que es ser mujer? -

(T,vhat does it mean
to be a woman?)

8

<:!_

9

Planning for the future

10

Conclusion
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Session #1

Introduction
- Introduction of the group facilitator and group
members.
- Explain the purpose of the group and what the content
of the session will be.
- Administer the Coopersmith Self-Esteem Inventory
Pre-test.
- Explain rules for the group:
- respect for each other
- confidentiality
- being on time
- when some talks do not interrupt, wait for a
turn
- Allow time for questions, comments and concerns.
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Session #2

Role Models
Objective:

To assist group members in identifying
Chicana role models.

Procedure:

Make a short presentation of Mexican and
Chicana women who were famous in history.
(e.g., Sor Juana Ines De La Cruz, Josefa
Ortiz de Dominguez, Las Adelitas, Dolores
Huerta) .
After the presentation have the group
members identify people whom they consider
role models and have them explain why.
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Session #3
Values*
Objective:

To help group members identify priorities
and own value system.

Procedure:

Hand out value list.
Have each member arrange this list in
order of importance to her.
After group members complete the task have
a discussion on their value priorities.

* from Rangel's Model.
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Value List

-A comfortable life (maybe a lot of money)
-Broadminded (open-minded; willing to listen to other's point
of view even if you don't agree
-Family Security (being able to take care of your family)
-Forgiving (never holding a grudge, willing to pardon others)
-Freedom (independence, free choices in your life)
-Helpful (working for the well-being of others)
-Honest (sincere, truthful)
Loving (affectionate, kind)
-Self-respect (being proud of who you are and what you do)
-True friendship (people you can always count on and trust)
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Session #4
Relationships*
Objective:

To deve l op understanding of relationship
and to explore feelings associated with
relationships.

Procedure:

Have group members answer the following
questions:
h'hat is a relationship?
What types of relationships are there?
What makes for a healthy relationship?
After group members answer the questions,
facilitate discussion to include relationships with parents, friends and teachers.

*From Hijos Del Sol
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Session #5

Female-Male Relationships*
Objective:

To develop understanding of female-male
relationships and love;
to develop understanding of need to consider
the consequences to one's actions; and
explore feelings associated with relationships and love.

Procedure:

Have group members fill out the questionnaire
on love.
After group members fill out the questionnaire, discuss feelings and reactions.
Second part of the session read the Alma and
Carlos storyline and facilitate discussion
of the story.

*From Hijos Del Sol
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LOVE Questionnaire
- What is Love?
- How many kinds of love are there?
- How do you show your parents you love them?
- How do you show your boyfriend you love him?
- How does a person know she is in love?
- What is the difference between infatuation and real love?
- Can you love more than one person at a time?
- Do you love yourself?
that love?

How?

If so, how do you show yourself
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Storyline of Alma and Carlos
It was the night of the happening in San Jo and the dance
was about to begin. Carlos had asked Alma to go. Alma,
who knew he was one of the finest guys around, felt real
proud being with him. As they walked into the dance, Alma
noticed Carlos' head turn to see Carmen, his ex-girlfriend.
Now Carmen was very good-looking girl, and this just made
Alma sick; however, Carlos didn't say anything to Carmen
as he walked by, so this eased Alma's worries for now.
The
place was jumping and there were all kinds of people. Alma
noticed that when Carmen was anywhere near, Carlos would
check her out, so she was sure not to get too close to her.
Alma was beginning to worry, so she went to her best friend
Cindy to tell her how shel felt.
Cindy really wasn't in the
mood to listen, so she told Alma not to worry about it.
When the dance was just about over, Carlos and Alma were
ready to leave. Alma decided to go into the bathroom. But
for some reason, she turned back and she couldn't believe
her eyes. Carmen was pulling Carlos out to the dance floor.
At first he resisted, but then he shrugged his shoulders and
put his arm around her and went out to dance.
It just had
to be a slow dance, too!
Now this got Alma so mad that she started walking out of the
dance, but she met up with Lucho, this guy who had always
wanted to go out with her.
Lucho had seen what had happened
and decided this could be his change. He asked Alma to dance,
and of course she accepted--anything to get back at Carlos.
While they were dancing, Lucho held Alma real close.
Carlos
saw and looked surprised, but Alma went along with it. When
the dance was over, Lucho surprised Alma with a kiss. Alma,
caught off guard, noticed that the damage was done because
Carlos had seen, and boy was he pissed off!!!
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Session #6
Mirror Exercise
Objective:

To make members feel comfortable in
identifying things they like about
themselves.

Procedure:

Have each participant look at herself
in a mirror for 5-10 minutes.
Have them write at least five physical
qualities they like about themselves.
Discuss feelings regarding the exercise.
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Session #7
Chicana I-1yths
Objective:

To clarify myths other people and/ or
group members may have regarding Chicanas.

Procedure:

Have group members write a list of myths
and stereotypes that family members,
teachers and friends may have about
Chicanas.
Discuss group members responses and their
own myths.
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Session #8
lQue es ser Mujer?
Objective:

(What does it mean to be a woman?)

Assist group members in identifying their
own meaning of woman.

Procedure:

Have each group member define and discuss
her own feelings about being rnuje_r.
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Session #9
Planning for the future
Objective:

To encourage group members to set goals
and to plan for the future.

Procedure:

Have group members draw a time line (see
example below) .
Have the girls fill it out and discuss
their goals and the things they need to
do to accomplish those goals.

Time Line

Where and how do you see yourself?

Now

5 yrs. from now

10 yrs. from now
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Session #10
Conclusion
Administer CSEI Post-test.
Discuss issues of termination
Encou rage group members to provide critical feedback
regarding the group experience.

